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Behavior Intervention Support Team (BIST)
2008 Middle School Evaluation Report

INTRODUCTION

In April 2008, Ozanam contracted with the Resource Development Institute (RDI) to
provide evaluation services aadalyze five years of evaluation data from a middle school which
had implemented thBehavior Intervention Support Team (BIST) programaschootwide

basis

PROGRAM

Programs directed at positively altering the school and classroom environment seek to
reduce or eliminate problem behaviors by changing the overall context in which tleySauh
programs are closely linked to social orgation theoryand workfrom the premise that all
aspects of school life can affect violence and substance abuse (Sherman et al., 1998). According
to Gottfredson (1998), programs aimed at clarifying esdmunicating norms about behaviors
are effective ways to reduce crime, delinquency, and substance &hsisectional approaches
that combine social and thinking skilave been showio be effective in enhancing studénts
abilities, attitudes, and bahiors inconsistent with substance abuse and other kinds of delinquent
behavior (Northeast Center for the Application of Prevention Technologies, Pa@§ams
directed atlassroom organization, management, and instructional strategies attemipatce
the protective factors that promote opportunities for active participation in learning, skills to
establish positive social relationships, and bonding to school arsbpial peerg$OJJDP, 2008)

The Behavior Intervention Support Team (BIST) pergris wellgrounded irbehavioral

theory(Anderson &Kincaid, 2005) and combines strengthesed andesiliency principles



(Benard, 200%within the context of the ecological, persorenvironment model
(Bronfenbrenner, 1979). BIST strategies aespncenterecandbased on the core conditions of
congruence, empathy and unconditional positive redq@odd€rs 1989.

TheBIST programsimultaneously engages school administrators, teachers, parents, and
students in a proactive/preventative, probssivingschool discipline plan, designed to teach
social and behavioral skills, enhancing #tademic and social growth studentsThis
ecological approactequires the skills necessary to engage issues at all levels, in multiple
modalities, and in a dlaborative way (Gutierrez, Yeakly, & Ortega, 2000).

The BIST model providesmaulti-level approach which includes the establishment of
universal prevention elemendsch asclarifying expectations for faculty membersstablishing
clear and consistentles, teachng expectations to all studengmhancingtudentsocial and
problemsolving skills affording students the opganity to practice expectationand
reinforcingappropriate behavioBIST provides secondary and tertiary levels of support through
an array of progressively intense levelf asessment aniaiterventionsmatched to the types of
skill deficits exhibited and identified need®r students whoequire more teaching and prtice
to develop social and behavioral skills. This mldtiel approach parallels several other
proactive discipline model$S(ga, Sprague, Horner, and Walk@Q00.

A primary featuralistinguishing the BIST program from other proactive discipline plans
is that BIST does nablely provideteacher training workshopA key element of the model is
the establishment of an ongoing partnership between school personnéSantbBsultants who
meet monthly with school personnel in a collaborative profdeiwing capacity, in support of
their ongoing professional development. BIST also providegoamy phone and email support

as well as personal consulting if a teacher faedgident is in crisis. As part of that professional



development, staff members are also taught how to collect and utilize data on an ongoing basis for
effective decisiormaking regarding the social skills and behavior instruction in their classroom

and shool.

METHODOLOGY
A secondary analysis of office referral data collected prior to, and througtiivet
academic year periaslas conducted. In addition, the evaluator conducted qualitative interviews
with school administration, school staff members, amdide BIST consultants. Finally, the
evaluator observed a series of consultation s

consultant.

Participants

The setting for the study was a pubtientral city middle school (grades3§ located in a
Midwestern city having a population of less than 250,000. The participants included the entire
student teacher, and administratipepulation of the school during five consecutive academic
years (20022008).Sinceall teachers and administrators received the BIST trajaimg) the entire
student body was involved in the implementation of the BIST programparisorgroups of
studens, teachers, and adminigtyesfrom each of théwo yeass prior to imgementatiorwere
used agomparison group

The overall enroliment of the school decreased during the time of the study from 869
students in 2002003 to 651 students in 20@D08. The student body also became more diverse
during thefive years with the grcentage of White, nedispanic students dropping from 81.0
percent of the student population in 268303 to65.8percent dthe student population in 2007

2008(see Table 1).



Table 1 Student Participants by Academic Year

2001 2002 2003 2004 2005 2006 2007
2002 2003 2004 2005 2006 2007 2008

: . : 687 704 536 490 508 471 439
BUTE: HERA EPEE (83.7%) (81.0%) (74.0%) (69.3%) (70.4%) (68.5%) (65.8%)

; . 45 59 76 76 73 71 78
EIEELR, oy - TS (5.5%)  (6.8%) (10.5%) (10.8%) (10.1%) (10.3%) (11.7%)

Hispanic 27 40 51 79 68 74 77
(3.2%) (4.6%) (7.0%)  (11.1%) (9.4%) (10.8%) (11.5%)

Asian/Pacific Islander - ) ol o & y o2
(5.5%) (5.5%) (7.0%) (7.5%) (8.7%) (8.9%) (9.3%)

American Indian /Alaska 17 18 11 9 10 11 11
Native (2.1%) (2.1%) (1.5%) (1.3%) (1.4%) (1.6%) (1.6%)

Free and Reduced Lunch 2t =22 zi el sl siel
(32.7%)  (44.5%) (46.4%) (48.5%) (48.3%) (57.3%)

English Language Learner . 52 o el Aty A
(6.6%)  (8.6%)  (11.9%) (11.1%) (14.5%) (15.9%)

Total 821 869 724 707 722 688 667

*Data is from the2007-2008State of the Schools Report
In addition to the school becoming more dieethe percentage of students qualified for
free and reduces lunches increased from 32.7 percent iR2ZB0&2t057.3percent in 200-2008,
and the percentage of English Language Learners increased from 6.6 percert20@)6A5.9

percent in 200-2008.

Dependent Measures
The primary dependent measure for the study was the number ofdi$iigalinereferrals
( O D Rissael each acadenyiear. Officedisciplinereferrals were issued by teachers for
disruptive behaviora/hich rose to the level dfeing a safety issue or included threats or violence
Research hashown thanatural resources such as the number of offiseiplinereferrals isan
efficient evaluation measure of school climate and the functioning of the sett@otliscipline
system(Irvin, Horner, Ingram, Todd, Sugai, Sampson, & Bol&@)§ Irvin, Tobin, Sprague,

Sugai, & Vincent, 2004



IMPLEMENTATION

TheBIST program was initiated at the request of teachers and administrators who were
concerned about improving student discipline, setting policies that would become standard
practice within the school community, and using strategies thlad Ipasitive focusThe primary
objective was to reduce the number of sclihstiplinereferralsby creating a positive learning
environment that encouraged and reinéal academic participation, aflence to school rules,
and display of presocial skillsamong the student population.

During the 2002003 school year school administration aédgt schoolwide student
discipline plan using the BIST model. Faculty and administration were trained in the BIST
model, and attended a wekeng workshop duringne summerThrough the course of the five
yeass of implementationall new administration and faculty members were also required to
complete the BIST training which was provided in subsequent years either during the summer, or
during the first weeks of thiall semestefwhen someone was hired after the summer workshops
had been completgdAdministration and faculty members who had previously attended a BIST
workshop were also givethe opportunity to attenadngoing workshops to enhance their
understandingnd skills in the implementation of the BIST model.

The schoolwide BIST plan was initially implemented at the start of the 2003 falll
semester. School administration established a BIST leadership team comprised of faculty and
adminigration which reviewd, revised and established policidsyified definitionsand
cat egor i e andestablishedpRa@dures for implementing the BIST program. In
subsequent years, BIST teams comprised of faculty who taught the same students were
established for eadrade level (a total of 2 teams per grade level) with individual faculty

members from the initial leadership team taking the lead role in each of the BIST teams. These



BIST teams met on a weekly basis to discuss effective deeisatimg regarding the st and
behavioral skills and behavior instruction in their classr@md school; teoordinate all elements

of the programand to ensure that all faculty and staff were adhering to the fidelity of the plan
They used a variety of program tracking dataétermine when a student reached the threshold
calling for an individual pl an, monitor the
skills, and brainstorm solutions for situations requiring more intensive interventions. They also
met oncea month with an outside BISJonsultant as part of therofessional development in

the use of the BIST methodologiasd to further ensure adleace to fidelity to the prograree
appendix A for a copy of the fidelity measures BIST consultants usadimdiscussions with

faculty and administration.

RESULTS

Raw numbers for officdisciplinereferrals( O D Rwese onverted to number per one
hundred students. Figure 1 presents the numb&dbR éesorded (per 100 students) for the
two years prior to the implementation of the BIST program, and the five academic years of the
study. It also presents the numbefob R @er 100 students) for three of the behavior categories
during the same time ped. The data document a decrease in the frequer@ypoR @& ach
year that the schoaVide program was in effect, with the exception of the second academic year.
The numbers 0D D R pes one hundred students for the twamparisorgroups years prior to
the implementation of the programvere and 228 and 216 respectively. At the end of the study
period, the number @ D R &agl dropped to 7@er one hundrestudents, which was equieat
to less than one thiraf either of the twa@omparisorgroups (31.6%and 33.3% respectivelyJhe

same decreasing trend was reflected in the numbers of office referrals per one hundred students



for the category of lack of cooperation (100 and fut3he comparisorgroupsprior to
implementationand 31at the end of theusly), insubordination (75 and 100 priorthe
comparisorgroupsto implementation and 29 at the end of the study); and inappropriate language
(35 and 4Xor thecomparisorgroupsprior to implementation and 13 at the end of the study).

Figurel: Office Referrals per One hundred Students
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School Year

As indicated by the data in Figure 1, in the second year of the program, the frequency of
referrals to the office increased after an initial drop during the first year. The school principal
reported that he felt the eRadwornefinetheasecandd fAnew
year, and that staff members were relaxing their diligence in maintaining a consistent application
of the BIST methodologiedidelity to the programin the second year. His response was to work
with the BIST consultants and 8T team members to review the circumstances leading to all the
O D R dwing the second year and determine which could have been addressed within the context
of the BIST model rather than being referred to the office. Staff and administration members were
also provided the opportunity to attend the BIST workshop a second time during the following
summer. The principal reported that going through the training a second time provided him and

10



some of his teachers the opportunity to bring their experiences liprévious year into the
learning and discussion process, and provided them with a new perspective into the application of
the BIST methodologies. He reported that they returned the next year with a stronger commitment
and more irdepth understanding die BIST philosophy.

Both the principal and staff members that were interviewed noted the importance of
having an outside consultant working with the BIST teams on an ongoing basis. They indicated
that learning to implement the program takes time, praciioe the regular opportunities for
collaborative discussion of student concerns and barriers to implementation as they arise. They
felt the outside consultant was able to establish a collaborative relationship with staff and teachers
which facilitated th& openness and allowed them to grow professionally in a way that would
have been inhibited had the principal or another senior administrator tried to fill that role, due to
the inherent hierarchical, supervisory relationship between administration aitg.fac

Il n an interview with the school principal,
the academic performance of our students, we
He continued by saying, n Wehargeddhe climdtesotouri t (t he

buil ding and contributes to an atmosphere tha

DISCUSSION
The implementation of effective student discipline practices is a dominant concern of
public administrators and educational person@eke shoolwide behavior support programs
have been establishatis critical that their efficacbe demonstrated and maintained lbegn.
The longitudinal evaluation described in this report involveeyads period at a publicentral

city middle schoo[grades 63) located in a Midwestern cityaving a populatioof less than

11



250,000 The evaluation revealed a reduction in officgciplinereferrals. Classroom behaviors
were dealt with by the teachers resulting in students being able to stay in sheartasore
often than the previoudassroom managememtocess. Serious rule violationich threatened
the safety of students or included threadstinued to beaferred to the office

The overall results of thevaluationsuggestshatthe positive dfects fromimplementing
the BIST model on achootwide scalecannot onlybe sustained over multiple academic years
butappear to be cumulativ&éhe fluctuation in results which occurred in the second year also
suggests that in some instances the futllementation of the programrcaequire renewed
commitment to adhere to the fidelity of the programl t al so may support th
perception that going through the summer BIST training a second time provided faculty and staff
with a new perspectivato the applicationfothe BIST methodologies based being able to
bring experiences from the previous year into the learning and discussion process.

The primary data for this evaluation were the number of student dfficglinereferrals
( OD Riéssed at all grade levels. This measure, of course, is not as precise as data generated
from direct classroom observations but reflects the incorporation of natural sources as an index to
evaluate the usefulness of school discipline prograims.recordingpf O D R @ $he two years
prior to the wholeschool implementatio of the BIST program, did provide amplatafrom both
the comparison grouger the evaluation.

No data was collected or analyzed in this evaluation that would support any causal
relationship between implementing the BIST model and the subsequent academic performance of
t he school 6 snoset above, thé shool Briacipal indicated hieafelt the school
couldnotfocus on improving the academic performanceheir studentsuntil theyhadficontrol

of our <c¢l| assr o mdicatedahatdhe BISThpmgrdam. hichakbed the climate of
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our building and contributes t o Wieammdemospher e
performance is dependent on a muttéwf factors and was not the focus of this evaluation, it can

be noted that theoreprinciplesof the BIST model compliment the Professional Learning

Community model which the school implemented shortly after implementing the BIST model.

Figure 2 and Tiale 2 below present the Overall PerformaReecentages for all students

meeting or exceedingederaktandards in'8gradein reading, writing, and mattiuring the

academic years of the evaluation

Figure 2: Performanc® for all students Meeting orexceeding standards iff' §rade.
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Table 2:Performancés for all students Meeting or exceeding standards fhAgade

- 20032004 20042005 20052006 20062007 20072008

While no causal relationship can be implied between BIST and the improvement in
academic performance results, it wouldwamth exploring whether similar performance trends

exist in other settings where BIST is implemented.
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Limitations

It should be noted that the reliability of recording student office referrals and the
procedural fidelity of teachers implementing the bébrasupport program were not
systematically assessed beyond being one abiltenetopics discussed during BIST team
meetings. These shortcomings stemmed from the fact that this evaluation was conducted
retrospectively and not planned as a formal rebestuady.

Another limitation on thevaluationis that the aggregate data do not differentiate students
who had infrequent discipline problems from those with more-tagdand chronic difficulties.
Neither did it differentiate students who were membérdemtified atrisk groups based on

race/ethnicity, socioeconomic status, English language proficiency, or disability.

Future Evaluations
It is recommended that additional evaluations of the BIST program be conducted in other
school districts, and at the elementary and secondary school levels in addition to middle schools,
to determine whether or not similar results will occur in differettirggs. It is also recommended
that additional evaluations be designed and conducted that would facilitate a comparative analyses

based on atisk status and chronic versus infrequent discipline problems.
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Appendix: A

BIST Fidelity Checklist

School name: City: State:

Almost About 25% | About 50% | About 75% Almost
Never of the time | of the time @ of the time always

Faculty/staff consistently utilize each
step of the BIST Continuum when
responding to student discipline issues.
When processing with the student,
faculty/staff consistently connect events
to the missing skill and building
standard.

Following a classroom observation, the
BIST consultant is able to provide
immediate feedback to the classroom
teachers.

Student plans are reviewed regularly and
altered if the impact has decreased.
Faculty/staff utilize early intervention
through daily triage and providing one
redirect.

Students are sent home consistently
when unable to partner and meet the
standard in the office.

Teacher support team is utilized in a
productive manner by staff (i.e.: CARE,
SST, etc.)

Faculty/staff process and hold students
accountable by asking students
questions instead of telling them the
problem.

Faculty/staff are prevention-based with
students (build in visits for exercise,
triage, and consider the impact of triage,
etc.)

When there is a problem, staff is able to
talk about it in a productive and
effective manner.

Faculty/staff engage in effective
communication to facilitate consistent
maintenance of the building standard.
Faculty/staff utilize effective time
management to resolve problems and
issues.

Faculty/staff receive adequate support
to manage problems and issues.
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